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Abstract: Language education materials, particularly textbooks, play a key role in shaping the linguistic and cultural under-
standing of learners. Textbooks are not merely tools for language acquisition; they are also carriers of cultural norms, values, and
ideologies (Inglehart et al., 1998; Paige et al., 2003). This study aims to conduct a comparative discourse analysis of Chinese and
Spanish language education materials to explore the underlying cultural and ideological narratives they convey.
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1. Introduction and Background

China and Spain, two countries with rich linguistic traditions and distinctive educational paradigms, provide a rich ground for
this investigation. In China, the teaching of Mandarin Chinese has been heavily influenced by government policies aimed at promot-
ing standardization and national identity. Spanish language education, on the other hand, reflects a diversity of influences, including
regional dialects and the country’s colonial history.

The importance of this study lies in its potential to reveal how educational materials can either reinforce or challenge cultural
stereotypes and power dynamics. By examining textbooks used in both contexts based on Critical Discourse Analysis (CDA), this
research seeks to contribute to the broader field of educational linguistics and intercultural communication. It will provide insights into

how language education can be designed to foster greater cultural sensitivity and mutual understanding.

2. Research Objectives and Questions
The primary objective of this research is to conduct a comparative discourse analysis of Chinese and Spanish language education
materials to identify and analyze the cultural and ideological narratives they convey. The key research questions guiding this study are
e What cultural and ideological themes are prevalent in Chinese and Spanish language textbooks?
e How do these themes differ between Chinese and Spanish educational contexts?

e In what ways do the textbooks reinforce or challenge existing cultural stereotypes and power dynamics?

3. Literature Review and Research Gap

3.1 Critical Discourse Analysis

Critical Discourse Analysis (CDA) provides a robust theoretical framework for examining how textbooks convey cultural and
ideological messages. CDA, as defined by Fairclough (2013), focuses on the ways in which discourse constructs, maintains, and legit-
imizes social power and inequalities. Through the lens of CDA, researchers have investigated various aspects of language education
materials, including their representation of gender, ethnicity, and national identity. Wodak (2014) further emphasizes that CDA is cru-
cial for understanding how language functions in constituting social practices and identities. Her work on historical discourse provides
insight into how textbooks may perpetuate certain historical narratives while marginalizing others (Wodak, 2014). Van Dijk (2015)
contributes to this field by exploring how power and dominance are enacted through language, specifically in educational texts. His
analysis of ideological discourse is particularly relevant for identifying the subtle ways textbooks can influence learners’ worldviews
(Van Dijk, 2015). Moreover, Luke (2018) examines how educational discourse shapes social relations and identity formation, high-

lighting the role of textbooks in normalizing certain ideologies. His research underscores the importance of scrutinizing the implicit
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messages embedded in educational materials. Apple (2009) also investigates how educational content can serve hegemonic interests,
reinforcing existing power structures. His critical approach to curriculum studies provides a broader context for understanding the
ideological functions of textbooks. Research by Sunderland (2015) explores gender representation in language textbooks, revealing
how these materials often perpetuate traditional gender roles and stereotypes. Her findings align with the broader objectives of CDA,
which aims to uncover and challenge the reproduction of social inequalities. Similarly, Kubota and Lin (2009) analyze how race and
ethnicity are depicted in educational resources, demonstrating the role of textbooks in either promoting inclusivity or reinforcing
exclusionary practices. Furthermore, Gee (2007) offers a perspective on how discourse shapes social identities, which is essential for
understanding the cultural narratives presented in textbooks. His work on discourse analysis complements the CDA framework by
providing tools for examining the micro-level interactions within texts. These scholars collectively highlight the importance of CDA
in revealing the cultural and ideological dimensions of educational materials, making it an indispensable approach for this compara-

tive study of Chinese and Spanish language textbooks.

3.2 Textbooks in China

Adamson and Feng (2019) analyze Chinese language textbooks used in primary schools and found that they emphasize the unity
and harmony of the Chinese nation, often at the expense of regional and ethnic diversity. Similarly, Lee and Li (2020) explored the
ideological underpinnings of Chinese language textbooks and concluded that they serve to reinforce state narratives and nationalistic
sentiments. Xu (2021) has explored the portrayal of historical events in Chinese textbooks, highlighting how these resources often
present a monolithic view of Chinese history that aligns with governmental perspectives. This selective historical representation fos-
ters a sense of national pride while minimizing the contributions and experiences of minority groups. Liu et al. (2022) further exam-
ined the representation of ethnic minorities in Chinese language textbooks, revealing a tendency to depict these groups in stereotypical
or exoticized ways, which reinforces the dominant Han-centric narrative. Holbig (2016) has focused on the language used in Chinese
textbooks to promote ideological conformity, and found that the choice of vocabulary and grammatical structures often subtly encour-
ages students to adopt a collective mindset and prioritize national interests over individual or regional identities. This aligns with the
findings of Hong and He (2015), who argued that the narratives within these textbooks often marginalize local dialects and cultural
practices, thereby promoting linguistic and cultural homogenization. Research by Li et al. (2023) has analyzed the visual content in
Chinese textbooks, noting that images are often used strategically to evoke patriotic feelings and a sense of belonging to the nation.

This visual rhetoric complements the textual content, creating a cohesive narrative that underscores the importance of national unity.

3.3 Textbooks in Spain

Del Valle and Gabriel-Stheeman (2003) analyzed Spanish language textbooks and noted their inclusion of diverse cultural con-
tent, ranging from indigenous traditions to contemporary popular culture. Barkanyi and Fuertes Gutiérrez (2019) have explored how
Spanish textbooks integrate regional dialects, noting the careful selection of linguistic features to represent the different autonomous
communities of Spain. This inclusion helps students appreciate linguistic diversity but also raises questions about standardization and
mutual intelligibility across regions. Similarly, De La Caba Collado and Lopez Atxurra (2006) have analyzed the portrayal of Spain’s
historical regions, highlighting how textbooks strive to present a unified national history while acknowledging regional contributions
and distinctiveness. In addition, Carretero et al. (2002) examined the depiction of cultural events and traditions in Spanish textbooks,
observing a broad representation that includes both national holidays and local festivals. This approach not only enriches students’
cultural knowledge but also fosters a sense of regional pride and identity. However, they also noted the occasional tension between
promoting a cohesive national culture and celebrating regional diversity. Moreover, Rodriguez and Castro (2016) focused on the
representation of ethnic minorities and immigrant communities in Spanish textbooks. His research indicated an increasing effort to
portray a multicultural and inclusive society, although there are still instances of stereotypical or marginalizing depictions. This aligns
with Stinchcomb (2007), who argued that while textbooks have become more inclusive, there is still room for improvement in accu-
rately representing Spain’s evolving social landscape. Research by Toledo-Sandoval (2020) analyzed the balance between traditional
and modern cultural content in Spanish textbooks. His study found that while there is a significant emphasis on Spain’s rich historical
and cultural heritage, contemporary issues such as globalization and technological advancements are also being increasingly integrat-
ed into the curriculum.
3.4 Research gap

Despite the extensive research on language textbooks, there remains a noticeable gap in comparative studies that examine the
cultural and ideological narratives across different educational contexts, particularly between Chinese and Spanish language education

materials. Additionally, while significant attention has been given to specific themes such as gender, ethnicity, and national identity,
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there is a lack of holistic analyses that encompass a broader range of cultural and ideological themes. This proposal aims to fill these
gaps by conducting a comprehensive comparative analysis of Chinese and Spanish language textbooks, examining a wide range of
cultural and ideological themes, and considering the implications of globalization on educational materials.

Contextual Analysis: The identified themes and narratives will be analyzed in relation to the broader socio-political and cultural
contexts of China and Spain. This will involve examining how the textbooks reflect and reinforce societal values, norms, and power
dynamics.

Comparative Analysis: The findings from the Chinese and Spanish textbooks will be compared to identify similarities and differ-
ences in the portrayal of cultural and ideological narratives. This comparative analysis will highlight the ways in which educational
materials in different contexts construct social realities.

The final phase of the research will involve interpreting the findings in light of the research objectives and questions. This will
include drawing conclusions about the cultural and ideological messages conveyed by the textbooks and discussing their implications
for language education. The study will also provide recommendations for the development of more culturally responsive educational

materials.

3.5 Research contribution

This proposal will offer a comprehensive understanding of how Chinese and Spanish language textbooks construct and convey
cultural and ideological narratives. The findings will contribute to the broader field of educational linguistics and intercultural com-
munication, providing valuable insights for educators, policymakers, and researchers.
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